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Abstract 
This study investigates the effect of gender on foreign language speaking anxiety and learner motivation. 225 female 
and 158 male pre-intermediate students participated in the study. Two questionnaires were administered to the 
participants, and randomly selected 19 students were also interviewed. According to the results of the quantitative 
data, female students demonstrated a higher level of foreign language learning motivation than male students. The 
results also showed that the female students get more anxious than the male students while speaking in English in 
classroom. The results of the qualitative data showed parallelism with the quantitative results. 
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1. Introduction 
Foreign language learning is a field that is closely related to human psychology. It has been highly 
affected by psychology and many studies have been performed to find out the relationship between 
language learning and affective variables (Gardner &MacIntyre, 1993; Chastain, 1975; Schumann, 1999; 
Horwitz, Horwitz and Cope, 1986; Young, 1990; Ely, 1986; Samimy & Tabuse, 1992; Zhanibek, 2001). 
The common point of all these studies is that they reveal the remarkable influence of affective factors on 
language learning process. The affective variables which are associated with the emotions and feelings of 
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human beings involve certain personality traits or qualities such as self-esteem, empathy and introversion 
(Brown, 1994). Research on the relationship between foreign language learning and affective variables 
generally focuses on a number of personality factors such as self-esteem, risk-taking, extroversion, 
motivation and anxiety. In the process of language learning, these factors may have positive or negative 
effects. Among them, anxiety is an important facet of the affective domain (Balemir, 2009). 
Language anxiety has been considered to be an important affective variable in foreign language 
 affective filter, anxiety might 
interfere with the process of learning and acquiring a language. Recent literature views the theory of 
anxiety in relation 
apprehension specifically associated with second language context including speaking, listening and 
& Gardner, 1993, p.284). Horwitz, Horwitz and Cope (1986) were the first to treat 
foreign language anxiety as a separate and distinct phenomenon particular to language learning. They 
-perceptions, feelings and behaviors related 
to classroom language learning process  (p. 127). 
Although in literature, the relationship between anxiety and language learning has been investigated, 
the focus is usually 
speaking since the students have been found to experience the greatest level of anxiety in speaking 
(Saltan, 2003). In fact, research (Horwitz et al, 1986; Koch & Terrell, 1991; Phillips, 1992) revealed that 
speaking is the most anxiety-provoking skill, and it is the greatest source of anxiety in language 
classrooms. 
Other than anxiety, another factor that is crucial in language learning process is motivation. In general, 
in all kinds of learning, motivation is among the fundamental factors which a learner should maintain 
throughout the 
important factors that determine the rate a
several studies have been carried out to determine the nature and the role of motivation in foreign 
language learning. Research studies in the literature reveal that language learners who really have the 
motivation to learn a foreign language will be able to learn a considerable amount of it regardless of their 
aptitude, ability and 
individual learning factor, motivation is also a factor that affects classroom learning. Without motivation, 
student achievement cannot be ensured. 
In this connection, the researcher wanted to investigate the impact of gender, which has been proved to 
be a prominent factor in language learning process (Batters, 1986; Clark & Trafford, 1995; Powell, 1986; 
Pugsley, 1991), on foreign language speaking anxiety and motivation. In literature, several studies 
(Gardner & Lambert, 1972; Mendi, 2009; Csizer &  & Clement, 2001; Balemir, 
2009; Huang, 2004) put forward that gender plays a significant role on foreign language speaking anxiety 
and learner motivation. Thus, this study aims to find out whether gender is an influential factor on the 
degree of these affective variables experienced by learners. 
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2. Methodology 
2.1. Research Questions 
 
This study was guided by the following research questions: 
 
 Does the motivational level of students differ according to gender? 
 Do the motivational orientations of students differ according to gender? 
 Is there a significant difference between female and male students in terms of foreign language 
speaking anxiety? 
 
2.2. Participants 
 
The participants of the study included 383 Turkish university students in the Afyon Kocatepe 
University English preparatory program during the 2010-2011 spring semester. The questionnaires were 
originally administered to 400 students, but 17 papers were eliminated due to missing answers and 
incomplete papers. For this reason, 383 participants were included in the study, which is more than half of 
total the number of students in the program, and 19 of them, 10 female and 9 male, were also interviewed. 
These 383 participants composed of 225 female and 158 male students aged between 17 and 22. Although 
they were all learning English in the preparatory program of the university, the students were from 
different departments such as business administration, economics, tourism management, chemistry, 
physics and biology. 
The group of participants included pre-intermediate students in the preparatory program. Although 
their level of English was accepted as pre-intermediate in the program at the time of the study, the group 
included both successful and unsuccessful students.  
 
2.3. Instruments 
 
The instruments of this study included the motivation and attitude questionnaire, EFL speaking 
anxiety scale and three interview questions. 
measure the motivational level in foreign language learning context, was used in this study to measure the 
motivational level of participants. It was adapted by Mendi (2009), and the adapted version was used in 
the study. In the adapted version there were 30 items, 21 of which were related to integrative motivation, 
and 9 of them were related to instrumental motivation.  
The MAQ is a 5 point Likert scale composed of 1, strongly disagree; 2, disagree; 3, neither agree nor 
disagree; 4, agree; 5, strongly agree. The participants were asked to read the statements carefully and 
circle the appropriate choice which appealed to them best. Choosing the appropriate number would 
indicate the degree of motivation implied in each statement. In order to prevent misunderstanding and 
increase the reliability of the study, Turkish translation of the questionnaire was administered. The 
study was also examined by the researcher, and a colleague specialized in translation studies edited the 
translated version. 
Reliability of the MAQ has already been proved by previous studies as it is a well-known 
questionnaire used in the research studies of this area. In this study, reliability coefficients were found as 
.83 in total, .80 for instrumental motivation and .77 for integrative motivation. 
Foreign language speaking anxiety questionnaire (FLSAQ) was adapted from FLCAS (foreign 
language classroom anxiety scale),a widely used Likert scale developed by Horwitz et al. (1986), by 
657 Gökhan Öztürk and Nurdan Gürbüz /  Procedia - Social and Behavioral Sciences  70 ( 2013 )  654 – 665 
selecting 18 items from it because these items were also used by Saltan (2003) in her study and found to 
be directly related to foreign language speaking anxiety. Turkish version which was translated by Saltan 
(2003) through back translation was administered to obtain more reliable data. The reliability coefficient 
of FLSAQ was found to be .91 in this study. 
In order to obtain in-depth data about foreign language speaking anxiety and motivation, three 
interview questions were prepared by the researcher. The questions were prepared to provide qualitative 
support for the statistical analysis. In addition to this, the researcher believed that students would express 
themselves freely and provide valuable information with the open-ended questions. The interviews were 
carried out in Turkish to prevent any kind of misunderstanding. The questions were: 
 Why do you want to learn English? 
 How can you define your level of motivation for learning English? 
 Do you think speaking English is an anxiety provoking factor in language learning process? 
 
2.4. Data analysis 
 
In this study, two 5 graded Likert scale instruments were used to collect quantitative data. The 
quantitative data were analyzed with Statistical Package for Social Sciences (SPSS) 17.0 through 
descriptive and inferential statistics.  
In order to obtain in-depth data and have a broad understanding about the foreign language 
motivational levels of students and their potential EFL speaking anxiety, semi-structured interviews were 
carried out with 19 students by using 3 open-ended questions. After the interviews were transcribed by 
the researcher, the data were analyzed through content analysis which required finding the common and 
significant themes and patterns in the data. After that, the recurring themes were categorized, and the 
percentages were calculated from categorical data for each question. 
 
3. Findings 
 
3.1. Analysis of the first research question 
 
The foreign language motivation questionnaire had thirty items. Since it is 5-graded Likert scale, the 
scores ranged from 30 to 150. A total score that was more than 120 presented that the motivational level 
of the participant was high; the scores ranging from 90 to 119 meant that the participant had a moderate 
level of motivation to learn English. Lastly, if a total score was less than 90, it revealed that the 
motivational level of the participant was low. 
The first research question aimed to reveal whether there is a significant difference in the motivational 
levels of students in terms of gender. This difference was investigated through inferential statistics by 
using independent samples t-test. The results in Table 1 reveal that there is a statistically significant 
difference (p=.003) in the motivational level of students in terms of their genders. It can also be seen that 
both genders have a moderate level of motivation, and female students have a higher mean score than 
male students in terms of motivational level. 
Table 1. Motivational levels in terms of genders 
 N: Number of students       *p<0.01  
 
General Motivation Gender N Mean p [sig. (2-tailed)] 
 Male 158 111.44 
.003* 
 Female 225 115.80 
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3.2. Analysis of the second research question 
 
The foreign language learning motivation questionnaire used in this study was composed of two sub-
constructs which were integrative orientation and instrumental orientation. The questionnaire had thirty 
items in total and twenty one of them were related to integrative motivation. Since the survey was a 5-
graded Likert scale one, the scores related to integrative motivation ranged from 21 to 105. The 
participants with a score less than 63 was assumed to have a low integrative orientation; the scores 
ranging from 63 and 84 revealed a moderate level of integrative motivation, and  participants with a total 
score more than 84 demonstrated a high level of integrative motivation. Nine items of the survey were 
related to instrumental motivation, and the total score of this construct ranged from 9 to 45. A total score 
less than 27 presented a low level of instrumental motivation; a participant receiving a total score ranging 
from 27 to 36 demonstrated a moderate level of instrumental motivation, and a total score more than 36 
showed a high level of instrumental motivation. 
The second research question investigated the difference between genders in terms of motivational 
orientations. The motivational orientations of students were analyzed through inferential statistics to see 
whether the orientations of students differ according to their genders. Depending on the results presented 
in Table 2, although both genders have a moderate level of integrative motivation, it can be seen that 
integrative motivation differs significantly (p=0.004) according to the gender of students, and female 
students demonstrate a higher integrative motivation than male students. 
Table 2. Integrative motivation in terms of genders 
 N: Number of students       *p<0.01  
 
 
Table 3 presents the statistical results related to the analysis of instrumental motivation of students 
according to their gender. The results reveal that both genders demonstrated a high level of instrumental 
motivation. In addition to this, there is not a statistically significant difference between genders in terms 
of their instrumental motivation. Finally, it is seen that female students have a slightly higher level of 
instrumental motivation. 
Table 3. Instrumental motivation in terms of genders 
 N: Number of students       *p<0.01 
 
3.3. Analysis of the third research question 
 
The questionnaire used to measure the level of foreign language speaking anxiety had 18 items. Since 
the questionnaire is a 5-graded Likert scale one, the total score ranged from 18 to 90. A total score more 
than 72 demonstrated a high level of speaking anxiety; a total score ranged from 54 to 72 presented a 
moderate level of speaking anxiety, and participants who had a total score less than 54 showed a low level 
of foreign language speaking anxiety.  
Integrative motivation Gender N Mean p [sig. (2-tailed)] 
 Male 158 72.91 
.004* 
 Female 225 76.32 
Instrumental motivation Gender N Mean p [sig. (2-tailed)] 
 Male 158 38.52 
.046* 
 Female 225 39.47 
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The third research question aimed to investigate foreign language speaking anxiety in terms of gender. 
In other words, it aimed to reveal the level of anxiety experienced by genders and whether there is a 
significant difference between them in terms of foreign language speaking anxiety. The analysis was done 
through inferential statistics by using independent samples t-test. The results are presented in Table 4. 
Table 4. Foreign language speaking anxiety according to genders 
 N: Number of students       *p<0.01 
 
The results presented in Table 4 reveal that there is a statistically significant difference (p=.000) 
between genders in terms of foreign language speaking anxiety. It can also be seen from the mean scores 
that female students experience a higher level of speaking anxiety than male students. It is also clear that 
while female students demonstrate a moderate level (M=54.4) of foreign language speaking anxiety, male 
students experience speaking anxiety on a low level (M=47.15). 
 
3.4. Analysis of the interviews 
 
The interview questions were prepared and used by the researcher to gather in-depth data about the 
motivation and speaking anxiety of the participants. The interviews were recorded and transcribed. The 
transcribed data were analyzed by means of content analysis in which the statements of participants were 
coded and studied in detail. The results were presented as follows. 
 
3.4.1. Why do you want to learn English? 
 
Question one aimed to reveal the reasons of the participants for learning English. Each of the 
participants reported variety of answers to this question. In other words, some participants reported more 
than one reason for this question. The reasons stated by the participants are: 
 
 to have a better job 
 to travel in foreign countries and learn their 
 to have better life standards 
 to communicate with foreign people 
 to use in departmental studies 
 to have advantage in job interviews.  
 
The reasons reported by the participants for learning English also reveal their motivational 
orientations.  
Table 5.Reasons for learning English 
 
Foreign language speaking anxiety Gender N Mean p [sig. (2-tailed)] 
 Male 158 47.15 
.000* 
 Female 225 54.04 
Reasons for learning English Gender Instrumental Integrative 
 Male 11 1 
 Female 14 7 
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Although some of the participants reported both instrumental and integrative reasons, Table 5 shows 
that from totally 33 reported reasons for learning English, 25 of them include instrumental reasons 
whereas integrative reasons were reported eight times. It is also seen that 14 of instrumental reasons were 
reported by female students, and male students reported 11 reasons having instrumental values. In 
addition to this, the table shows that seven of the eight integrative reasons were reported by female 
students and only one male student reported an integrative reason, which shows a significant difference 
between male and female students and supports the quantitative data. 
 
3.4.2. How can you define your level of motivation for learning English? 
 
The second interview question aimed to reveal the motivational level of the students. The participants 
were asked to define their motivational level and classify it as low, moderate and high. The results are 
given in Table 6. 
 
Table 6.Motivational levels of students according to genders 
 
As the table presents, female students reported a higher motivational level than male students in general, 
which also supports the quantitative data of this study. In addition to this, seven female students reported 
that their motivational level was higher at the beginning of the academic year, and it decreased in time. 
 
3.4.3. Do you think speaking English is an anxiety provoking factor in language learning process? 
 
The third question was asked to the interviewees to learn about their perception of speaking and 
whether it provokes anxiety for them. 15 of the 19 students, nearly a third, reported that speaking is an 
anxiety provoking factor in language learning process.  
 
Table 7.  
 
 
 
 
 
 
As the results in Table 7 show, all the female students and five male students thought that speaking is an 
anxiety provoking factor. Most of these students stated that they got anxious while speaking English in 
the class and even this feeling of anxiety and tension affect their motivation and self confidence 
negatively. Four male students reported that speaking is not an anxiety provoking factor in language 
learning process. Among them, one student stated that speaking was not an anxiety provoking factor, but 
it might sometimes affect their motivation. Another interviewee reported that speaking did not cause 
anxiety for her; on the contrary, it helped her to overcome her anxiety.  
 
 
Motivational level Gender Low Moderate High 
 Male 3 4 2 
 Female 1 3 6 
Perception of speaking English Gender An anxiety provoking 
factor 
Not an anxiety provoking 
factor 
 Male 5 4 
 Female 10 0 
661 Gökhan Öztürk and Nurdan Gürbüz /  Procedia - Social and Behavioral Sciences  70 ( 2013 )  654 – 665 
4. Discussion 
 
4.1. Discussion of the quantitative data 
 
The results of the first research question put forward that there is a significant difference between 
motivational levels of students in terms of gender. Female students demonstrated a higher level of 
motivation than male students. This finding shows parallelism with several studies (Gardner & Lambert, 
1972; Mendi, 2009; Csizer & 
than male students in language learning. In addition to this, the reason for the higher motivational level of 
female students may be the developing status of women in Turkish society. New female generation in 
Turkey is quite motivated to have a more qualified status in society and business world and knowing a 
foreign language is accepted as a remarkable qualification for this status. This situation may make female 
students to be more motivated to learn English.  
In addition to this, the results of the second question revealed that there is a significant difference 
between female and male students in terms of integrative motivation and female students demonstrated a 
higher integrative motivation than male students. This finding shows parallelism with the study conducted 
the scales of integrativeness, direct contact with L2 speakers and cultural interest. Moreover, this finding 
supports the results of the study carried out by Mendi (2009) in a Turkish university context. In her study, 
female students demonstrated a higher integrative orientation than male students. Finally, the results 
revealed that there is not a significant difference between genders in terms of instrumental orientation and 
both genders have high level of instrumental orientation. This may be explained by the fact that both 
genders are aware of the importance of knowing a foreign language for better job and life standards in 
Turkey. This awareness may lead both genders to have higher instrumental orientation for learning 
English. 
The results of the third research question revealed that there is a significant difference between 
genders in terms of speaking anxiety level. Female students demonstrated a moderate level of anxiety 
whereas male students experienced speaking anxiety in a low level. This finding supports the study 
conducted by Balemir (2009) who investigated the relationship between foreign language speaking 
anxiety and proficiency level and found that female students experienced a higher level of speaking 
anxiety than male students. With regard to these results, it can be said that female students are more 
anxious while speaking English and they are more worried about speaking English in classroom. In 
addition to this, the results of this study show parallelism with the study carried out by Huang (2004) in a 
Taiwanese context. He found out that female students were more anxious while speaking English and this 
reported to be a cultural characteristic of Taiwanese society. As a result, in the light of different studies, it 
can be seen that gender plays a remarkable role on speaking anxiety. 
 
4.2. Discussion of the qualitative data 
 
The first interview question 
results female students reported integrative reasons more than male students but the number of 
instrumental reasons reported by both genders was close to each other. These results supported the 
quantitative data and provided illustrations on the motivational orientations of students. In terms of 
instrumental orientation of students, it can be concluded that both genders are aware of the importance of 
English in Turkey. They know that being proficient in English after graduating from university will 
provide them with a lot of opportunities for a better job and even better life standards. The sentences 
uttered by a male student illustrate the issue better: 
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good at English in the future, I will find a job easily, and maybe, I will earn more money. For this reason, 
 
 
communicate with fo
orientation includes the tendency of learners to integrate with target language community, its members 
and culture, it can be concluded that female students focus on this side of language learning more than 
male students. The sentences uttered by a female student provide a good illustration:  
 
-development. You can learn different cultures and 
communicate with foreign people. For example, if I can go abroad in the future, it will help me meet new 
 
 
The second question of the interviews investigated the motivational level of students. They were 
asked to define their motivational level orally. The results showed parallelism with the quantitative data 
and revealed that female students are more motivated to learn English than male students in general. In 
addition to this, seven female students reported a decrease in their motivational levels. The sentences 
uttered by these students illustrate the issue: 
 
started to be a bit reluctant. I am still highly motivated but not as much as the beginning of the  
 
 
 
As the statements illustrate, seven of the ten female students interviewed reported a change in their 
motivational level. The important and common point of the answers reported by those seven students is 
that the change in their motivation level is negative. According to their statements, their motivational 
level dec
tes over time even in a single lesson. They 
point out that this fluctuation may stem from the nature of the activity or the behaviors of the teacher and 
it may lead to academic failure or other problems in class in an academic year. Depending on fluctuating 
side of motivation, the decrease in the motivational level of female students can be considered as reaction 
of students in their learning process. However, since this negative change in their motivational level may 
result in academic failure or other problems, the reasons behind it should be investigated. Whether this 
decrease stems from the program load, teachers or learning environment should be detected and discussed 
to prevent future problems and failures. 
The last interview question 
anxiety. This interview question also supported the quantitative data. All the female students reported that 
speaking English is an anxiety provoking factor whereas half of the male students thought that speaking 
English causes anxiety on them. That means female students got more anxious than male students while 
speaking English in classroom atmosphere. Besides, it can also be concluded that speaking English is a 
source of anxiety for both genders in language learning process. The sentences below provide a good 
illustration: 
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fast and I feel as if I am going to faint. Because of this, I ca
                                                                                                                             (a male student) 
 
 in the lessons. While I am speaking, I get 
anxious and make a lot of mistakes. As I make mistakes, I lose my enthusiasm and do not want speak 
                                                                                                                               (a female student) 
 
As the sentences uttered by the students illustrate, speaking is perceived as an anxiety provoking 
factor by most of the students in language learning process. This finding supports several studies which 
reveal that 
speaking and anxiety, Young (1991) found that speaking activities are the most anxiety provoking ones in 
terms of students. In addition to this, Price (1991) revealed that speaking in front of their peers in the class 
is an anxiety provoking factor for students because they are afraid of making mistakes or being laughed 
at. Moreover, in their study, Horwitz et al. (1986) who studied foreign language anxiety as a separate 
phenomenon found that speaking was perceived by students as the most threatening aspect of language 
learning. Regarding the findings of these studies which are supported by the finding of this study, it can 
be said that speaking is an anxiety provoking factor in this learning process for the students and female 
students experience this anxiety more than male students in classroom atmosphere. 
 
5. Conclusion 
 
This study investigated the effect of gender on foreign language speaking anxiety and motivation. The 
results revealed that female students are more motivated than male students for learning English. Female 
students demonstrated a higher integrative motivation and no significant difference was found between 
genders in terms of instrumental motivation. In addition to this, it was revealed that female students got 
more anxious than male students while speaking English in classroom atmosphere. Finally, interviews 
supported the quantitative data and put forward that female students had a more fluctuating motivational 
level. 
To sum up, this study puts forward that gender is an undeniable factor which has remarkable effects 
on the variables affecting the language learning process, especially on anxiety and motivation. In the light 
of the results of this study, different strategies appealing to each gender should be discussed and improved 
to increase their motivation or decrease their anxiety levels. The suggestions below may help language 
teachers and learners to construct a pathway on this issue: 
 
 Motivators having instrumental values can be used to motivate both genders 
 Instrumentality is more important than integration for male students. 
 Female students can be more motivated by activities having integrative values. 
 Female students need frequent motivators because of their fluctuating motivational level 
 Speaking in a foreign language is an anxiety provoking factor for both genders 
 Female students experience this anxiety more than male students, so specific strategies should 
be improved.  
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